Education 2340: Human Development and Urban Education

Fall 2009, Tu & Th 1:00-2:20 pm
Dr. Cynthia García Coll

cgc@brown.edu

Office Hours:






Room 202, Barus Hall Thursdays 3:00-5:00 p.m.


                           21 Manning walk

The purpose of this course is to examine areas within the academic field of Human Development that have relevance for urban education policy and practice.  Emphasis will be placed on areas where there is substantial research convergence and areas that are particularly relevant to urban populations. Basic theoretical principles underlying the field of Human Development will also be introduced. Examples of topics that will be covered are the importance of school readiness and of early academic trajectories, the importance of parent’s involvement on their children’s education and the effectiveness of dual language programs amongst others.

At the end of this course you should be able to (1) understand the basic theoretical principles of the field of human development (2) identify basic areas of research in the field of human development that are relevant to urban education policy and practice (3) be an informed consumer of human development theory and research (4) be able to extrapolate from human development theory and research implications for urban education practice and policy.

Requirements:



I. Class and MyCourses participation, ongoing: 20% of final grade             

Active, consistent participation in this class is necessary. This means you need to participate in each class discussion and/or to MyCourses.  Reactions to each of the class readings (questions, comments, criticisms, etc) and to other classmates’ papers posted on MyCourses are required on a weekly basis.

II. Reaction papers, ongoing: 45% of final grade


You will write three reaction papers to the readings. These reaction papers have to be posted on MyCourses, so other students can read them. You also have to bring a hard copy to me on their due date. I will grade the hard copy and you will save it for inclusion in the final class portfolio.

The reaction papers will provide an opportunity to summarize the main findings and discuss the potential policy and practical implications of such findings. I expect an in depth analysis and critique of the readings. You should briefly present the main research findings, and then elaborate the possible practical and policy implications. A good reaction paper uses evidence provided by the readings or other sources to develop and support its argument.
The papers are expected to be 7-10 pages (roughly), including references, typed double-spaced, font 12. Bring a hard copy to class and post on MyCourses.
III. Class observations: 15%, plus extra credit
To complement the readings, opportunities will be created for students to go singly or on pairs to observe urban classrooms that will differ on the student’s age: Pre School, middle childhood and adolescence. The contact information will be given to you and you will have to arrange the visit the following weeks:



Pre school observation: week of October 12th or 19th 


Middle childhood: week of October 26th or November 2nd


Adolescence: week of November 16th or 31st
A two page report of each observation is expected that highlights what human development principles/theories/findings were evident in the observation.

IV. Colloquium series: Center for the Study of Human Development (CSHD): extra credit
The CSHD colloquium series bring nationally known experts in human development. It takes place on Thursdays at noon (free lunch is provided). For every colloquia you attend write a one page report which will be counted as extra credit when grading the class. The scheduled presentations will be posted on this class MyCourses.
V. Final Research Report, Monday, December 14th, 5:00 p.m., Barus Hall: 20% of final grade

In the final research paper you will choose a topic in the field of Human Development and you will do two things: (1) you will do a comprehensive review of the empirical work in this area, and decide if there is convergence in the findings (2) based on this analysis, you will make recommendations for future research, education policy and practice.

The paper should be a maximum of 12-15 pages (roughly) including references (double space; font 12). The paper should be included in a final portfolio that you will hand to me on that date that will include in addition the following:

· Your name; phone number. 

· All your reaction papers with my comments.

· Copies of all your entries to MyCourses throughout the semester.
· Reports of the classrooms’ observations.

· Reports of the CSHD colloquiums (optional).

Required Reading: Readings are posted on class electronic resource list (all readings are available online through MyCourses). Plus Garcia Coll C and Marks A ( 2009). Immigrant stories: Ethnicity and academics in middle childhood. New York: Oxford University Press.
Schedule of classes:

Thursday Sept 10th: Introduction: Why and how is the field of human development relevant to urban education policy and practice?

Tuesday 15th and Thursday 17th: What are some of the main theoretical principles of human development? 
Cole M & Cole S.  (2005). The Development of Children (5th ed.) Chapter One: The Study of Human Development.  New York: Worth Publishers. 
Bronfenbrenner U. (1979).  The ecology of human development, chapter 2 (pp 16-42). Cambridge, MA: Harvard University Press.

Rogoff B. (1990). Explanation of cognitive development through social interaction: Vygotsky and Piaget.  Apprenticeship in thinking, chapter 7, (pp 137-150). New York: Oxford University Press.   
García Coll CT, Lamberty G, Jenkins R, McAdoo HP, Crnic K, Wasik BH, & Vasquez Garcia H. (1996). An integrative model for the study of developmental competencies in minority children. Child development 67, 1891-1914.  
Coleman JS. (1966). Equality of Educational Opportunity. U S Department of Health, Education and Welfare. 3-33.

Tuesday 22nd and Thursday 24th: How are the urban contexts and populations relevant?  
Krivo LJ, Peterson RD, Rizzo H, Reynolds JR.  (1998). Race, segregation, and the concentration of disadvantage: 1980-1990.  Social problems, 45, 61-80.  

Hernandez DJ.  (2004). Demographic change and the life circumstances of immigrant families.  The future of children, 14, 17-47.  
Frankenberg E & Lee C.  (2002). Race in American public schools:  Rapidly resegregating school districts.  Cambridge, MA: The Civil Rights Project at Harvard. 

Schmid CL.  (2001). Educational achievement, language-minority students, and the new second generation.  Sociology of Education, 74, 71-87.  
Delpit L.  (1995). The silenced dialogue: power and pedagogy in educating other people’s children.  In Delpit, Other people’s children: cultural conflict in the classroom, 21-47. New York: Norton.
 

Tuesday 29th and Thursday, October1st: Poverty matters, but how , why and when?
Seccombe K.  (2000). Families in poverty in the 1990s: Trends, causes, consequences, and lessons learned.  Journal of marriage and the family, 62, 1094-1113.  
Brooks-Gunn, J & Duncan GJ. (1997). The effects of poverty on children. The future of children. Children and poverty, 7, 55-71.  

Brooks-Gunn J, Duncan DJ & Maritato N. (1997).  Poor Families, Poor Outcomes: The Well-Being of Children and Youth. In D. J. Duncan & J. Brooks-Gunn (Eds.) Consequences of growing up poor (pp. 1-18) New York, NY: Russel Sage Foundation.
Lankford H, Loeb S & Wyckoff  J.  (2002). Teacher sorting and the plight of urban schools: A descriptive analysis.  Educational evaluate on and policy analysis, 24, 37-62.  

Leventhal T & Brooks-Gunn J.  (2000). The neighborhoods they live in: The effects of neighborhood residence on child and adolescent outcomes.  Psychological bulletin, 126, 309-337.  

Tuesday 6th and Thursday 8th: Families matter  in many different ways
Seccombe K (2002) ‘Beating the Odds’ versus ‘Changing the Odds’: poverty, resilience, and family policy.  Journal of marriage and family, 64, 384-394. 

Jackson AP, Brooks- Gunn J, Huang C & Glassman M.  (2000). Single mothers in low-wage jobs: Financial strain, parenting, and preschoolers' outcomes.  Child development, 71, 1409-1423.  
 

Garcia Coll CT, Akiba D et al. (2002). Parental involvement in children’s education: Lessons from three immigrant groups. Parenting: science and practice, 2, 303-324

De Carvalho MEP.  (2000). The articulation of family and school in educational policy.   Rethinking Family- School Relations: A Critique of Parental Involvement in schooling, Chapter 1, (pp 9-26).  Mahwah, NJ: Lawrence Erlbaum Associates
Huston AC, Duncan GJ et al (2001) Work-based antipoverty programs for parents can enhance the school performance and social behavior of children. Child Development, 72, 318-336.
Tuesday 13th and Thursday 15th: Pre school programs matter (NOTE:  pre-school observation)
Takanishi R.  (2002). Leveling the playing field: Supporting immigrant children from birth to eight.  The future of children, 14, 61-79.  

Loeb S, Fuller B, Kagan SL & Carrol B.  (2004). Child care in poor communities: Early learning effects of type, quality, and stability.  Child development, 75, 47- 65.

Magnuson KA & Waldfogel J.  (2005). Early childhood care and education: Effects on ethnic and racial gaps in school readiness.  The future of children, 15, 169- 196.

Campbell FA, Ramey CT, Pungello E, Sparling J & Miller-Johnson S.  (2002). Early childhood education: Young adult outcomes from the abecedarian project.  Applied developmental science, 6, 42-57.  
Magnuson KA, Ruhm C & Waldfogel J. (2007). The persistence of preschool effects: do subsequent classroom experiences matter? Early childhood research quarterly, 22, 18-38.
Peisner-Feinberg ES, Burchinal MR, Clifford RM, Culkin ML, Howes C, Kagan SL & Yazejian N.  (2001).    The relation of preschool child-care quality to children's cognitive and social developmental trajectories through second grade.  Child development, 72, 1534- 1553.
Tuesday 20th and Thursday 22nd: School readiness and school quality matters (NOTE:  pre-school observation)
Rouse C, Brooks- Gunn J & McLanahan S.  (2005). Introducing the issue.  The future of children, 15, 5-14.  
Coley RJ.  (2002). An Uneven Start: Indicators of Inequality in School Readiness. Public Information Report. Educational testing Service. Pages 3-75.
Brooks-Gunn J & Markman LB.  (2005). The contribution of parenting to ethnic and racial gaps in school readiness.  The future of children, 15, 139-168.  

Dickens WT.  (2005). Genetic differences and school readiness.  The future of children, 15, 55-70.  
Bogard K & Takanishi R. (2005).PK-3: An aligned and coordinated approach to education for children 3 to 8 years old.  SRCD Social Policy Report, XIX, III 3-23.
Tuesday 27th and Thursday 29th: What is important in middle childhood and in elementary schools? (NOTE:   middle childhood observation)
Eccles JS.  (1999). The development of children ages 6 to 14.  The future of children, 9, 30-44.  
Garcia Coll C and Marks AK (2009).  Immigrant stories, chapters 1-5 (Tuesday), 6-9 (Thursday).  New York: Oxford University Press.
Jarrett RL.  (1999). Successful parenting in high-risk neighborhoods.  The future of children, 9, 45-50.  

Borman, GD and Rachuba, LT (2001).  Academic success among poor and minority students: an analysis of competing models of school effects.  Baltimore: Center for Research on the Education of Students Placed at Risk, Report CRESPAR-R-52.
Tuesday, November 3rd and Thursday 5th: Early trajectories matter more than we think (NOTE: middle childhood observation)
Marks, A K, & García Coll, C T (May 2007). Psychological and demographic correlates of early academic skill development among American Indian and Alaska Native youth: A growth modeling study. Developmental Psychology, 43(3), 633-646.

Borman, GD and Rachuba, LT (2001).  Academic success among poor and minority students: an analysis of competing models of school effects.  Baltimore: Center for Research on the Education of Students Placed at Risk, Report CRESPAR-R-52.
Miles, SB and Stipek, D. (2006). Contemporaneous and longitudinal associations between social behavior and literacy achievement in a sample of low-income elementary school children.  Child Development, 77, 103-111.

Alexander KL, Entwistle DR & Horsey CS.   (1997). From first grade forward: Early foundations of high school dropouts. Sociology of education, 70, 87-107. 
Stipek D.  (2005). Children As Unwitting Agents in Their Developmental Pathways.   In Cooper CR, Garcia Coll CT et al (Eds) Developmental pathways through middle childhood: Rethinking contexts and diversity as resources (pp 99-120).  Mahwah, NJ: Lawrence Erlbaum Associates. 

Tuesday 10th and Thursday 12th: Summers and after school time matters 
Halpern R.  (2002). A different kind of child development institution: The history of after-school programs for low-income children.  The teachers college record, 104, 178- 211.  
Vandell DL & Shumoq L.  (1999). After-school child care programs.  The future of children, 9, 65- 80.  
Schacter J & Jo B.  (2005). Learning when school is not in session: a reading summer day-camp intervention to improve the achievement of exiting First-Grade students who are economically disadvantaged.  Journal of research in reading, 28, 158- 169. 
Kim J.  (2004). Summer reading and the ethnic achievement gap.  Journal of education for students placed at risk, 9, 169-188.

Cooper H, Nye B, Charlton K, Lindsay J & Greathouse S.  (1996). The effects of summer vacation on achievement test scores: A narrative and meta-analytic review.  Review of educational research, 66, 227- 268.

A place to grow and learn: a citywide approach to building and sustaining out-of-school time learning opportunities (2008).   The Wallace Foundation.
Tuesday 17th and Thursday 19th: What is important in early adolescence and in middle schools?  (NOTE: adolescence observation)
Eccles JS, Lord SE & Robert RW.  (1996). Round holes, square pegs, rocky roads, and sore feet: The impact of stage-environment fit on young adolescents’ experiences in schools and families.  In Cicchetti D & Toth SL (Eds) Adolescence:  Opportunities and challenges (pp 47- 92).  Rochester, NY: University of Rochester Press.  
Lounsbury JH. (2009). Deferred but not deterred: a middle school manifesto. Middle school journal, 40, 30-36. 
Gutman LM & Midgley C.  (2000). The role of protective factors in supporting the academic achievement of poor African American students during the middle school transition.  Journal of youth and adolescents, 29, 223-249. 

Battistich V, Schaps E & Wilson N (2004).  Effects of an elementary school intervention on students’ “connectedness” to school and social adjustment during middle school.  Journal of primary prevention, 24, 243-262.
Beal AC et al (2001).  Social influences on health-risk behaviors among minority middle school students.  Journal of adolescent health, 28, 474-480.
Demaray, MC and Malecki, CK (2003).  Perceptions of the frequency and importance of social support by students classified as victims, bullies, and bully/victims in an urban middle school.  School  psychology review, 32, 471-489.
Murray C. (2009). Parent and teacher relationships as predictors of school engagement and functioning among low-income urban youth.  Journal of early adolescence, 29, 376-404.

Rhodes JE, Camic PM, Milburn M, & Lowe SR. (2009). Improving middle school climate through teacher-centered change.  Journal of community psychology 37, 711-724.
Tuesday November 24th      no class
Tuesday December 12t and Thursday 3rd
:What is important in adolescence and in high schools? (NOTE: adolescence observation)
Entwistle, D. (1990). Schools and the adolescent. In S. S. Feldman, & G. R. Elliott (Eds.), At the threshold: The developing adolescent (pp. 197-224). Cambridge, MA: Harvard University Press.
French SE, Seidman E, Allen L & Aber JL.  (2000). Racial/Ethnic identity, congruence with the social context, and the transition to high school.  Journal of Adolescent Research, 15, 587-602.  
Mizelle NB.  (1999). Helping middle school students make the transition into high school.  ERIC Clearinghouse on Elementary and Early Childhood Education, 1-7.  
McNeely CA, Nonnemaker JM, Blum RW.  (2002). Promoting school connectedness: Evidence from the national longitudinal study of adolescent health.  Journal of school health, 72, 138-146.

Organization for economic co-operation and development.  (2005). School factors related to quality and equity. Results from PISA 2000.  pp 23-45; pp 87-97.  

Tuesday December 8th (extended time): What is important for dual language learners?
Saunders WM.  (1999). Improving literacy achievement for English learners in transitional bilingual programs.  Educational research and evaluation, 5, 345-381.  

de Jong EJ.  (2002). Effective bilingual education: From theory to academic achievement in a two-way bilingual program.  Bilingual research journal, 26, 1-20.  
Montecel MR & Cortez JD.  (2002). Successful bilingual education programs: Development and the dissemination of criteria to identify promising and exemplary practices in bilingual education at the national level.  Bilingual research journal, 26, 1-21.  

Genesse F & Gandara P.  (1999). Bilingual education programs: A cross-national perspective.  Journal of social issues, 55, 665- 685.  


P

